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6–8 | ENGLISH LANGUAGE ARTS AND SOCIAL STUDIES 

The Snoqualmie Fight for Restored 
Sovereignty 

Learning outcomes By the end of this lesson, students will be able to: 

• Identify key discrepancies between the inherent rights and obligations 
in the 1855 Treaty of Point Elliott and the actual historical outcomes. 

• Analyze how the Snoqualmie people upheld their cultural identity, 
protected their homelands, and sustained their community despite the 
loss of federal recognition, using interview excerpts to explore the 
resilience of Tribal sovereignty beyond government acknowledgment. 

• Identify the seven federal recognition criteria established by the U.S. 
government and how the Snoqualmie Indian Tribe met these criteria 
using information about the process to gather evidence and present 
their findings. 

• Demonstrate understanding of civic action and community 
organization by designing a visual “community strategy board” using 
the example of Tribal recognition and reflecting on how similar 
strategies can be used in their own lives. 

Essential questions • What does it mean for a Tribal Nation to be sovereign, and why is that 
sovereignty important for Native communities like the Snoqualmie 
Indian Tribe? 

• How did the Snoqualmie Indian Tribe win the fight for federal re-
recognition in the 1990s? 

• How do Native communities sustain their identity, culture, language, 
and connection to place, even in the face of displacement or 
termination? 

Logistics • Where does the activity take place? Classroom 

• How are the students organized? 
☒ Whole class      ☒ Teams: 4–5     ☒ Pairs     ☒ Individually 
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Time required Six hours and 30 minutes (Note: Activity times may vary depending on 
grade level.) 

Activity 1. Introduction to Tribal Sovereignty 

Duration: 30 minutes 

Activity 2. Case Study: Who Gets to Decide? 

Duration: 45minutes 

Activity 3. The Snoqualmie People and Their Homeland 

Duration: 55 minutes 

Activity 4. Promises Made: The 1855 Treaty of Point Elliott 

Duration: 35 minutes 

Activity 5. Cultural Survivance During Loss of Recognition 

Duration: 50 minutes 

Activity 6. Federal Recognition Simulation 

Duration: 120 minutes 

Activity 7. Community Strategy Board 

Duration: 45 minutes 

Since Time Immemorial: 
Tribal Sovereignty in 
Washington State outcomes  

• Middle school: Understand that according to the U.S. Constitution, 
treaties are "the supreme law of the land" and consequently that 
treaty rights supersede most state laws. 

• Understand that Tribal sovereignty has cultural, political, and economic 
bases. 

• Understand that there were and are frequent and continued threats to 
Tribal sovereignty that are mostly addressed through the courts. 

English Language Arts 
Standards 

• RH1: Cite specific textual evidence to support analysis of primary and 
secondary sources.  

• RH4: Determine the meaning of words and phrases as they are used in 
a text, including vocabulary specific to domains related to 
history/social studies. 

• WHST2: Write informative/explanatory texts, including the narration of 
historical events, scientific procedures/experiments, or technical 
processes.  

• B. Develop the topic with relevant, well-chosen facts, definitions, 
concrete details, quotations, or other information and examples.  

Social Studies Standards • C2: Understands the purposes, organization, and function of 
governments, laws, and political systems. 

• 6th grade: C2.6-8. 1 Explain a variety of forms of government from 
the past or present 
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• 7th grade: C2.6-8. 2 Distinguish the structure, organization, powers, 
and limits of government at the local, state, and Tribal levels. 

• 8th grade: C2.6-8. 3 Analyze the structure and powers of government 
at the national level. C2.6-8. 4 Use knowledge of the function of 
government to analyze and address a political issue. 

• C3: Understands the purposes and organization of Tribal and 
international relationships and U.S. foreign policy. 

• 6th grade: C3.6-8.1 Analyze how societies have interacted with one 
another. 

• 7th grade: C3.6-8.3 Recognize that, according to the United States 
Constitution, treaties are “the supreme law of the land;” and 
consequently, treaty rights supersede most state laws. 

• 8th grade: C 3.6-8.5 Identify early examples of foreign policy 
between the United States and other nations. 

• C4: Understands civic involvement. 

• 6th grade: C4.6-8.1 Describe the historical origins of civic 
involvement.  

• 7th grade: C4.6-8.3 Employ strategies for civic involvement that 
address a state or local issue. 

• 8th grade: C4.6-8.5 Employ strategies for civic involvement that 
address a national issue.  

• H3: Understands that there are multiple perspectives and 
interpretations of historical events. 

• 7th grade: H3.6-8.3 Explain, analyze, and develop an argument about 
how Washington state has been impacted by: individuals and 
movements, cultures and cultural groups, technology and ideas. 

• 8th grade: H3.6-8.4 Analyze and interpret historical materials from a 
variety of perspectives in United States history (1763–1877). 

• H4: Understands how historical events inform analysis of 
contemporary issues and events. 

• 6th–8th grade: H4.6-8.1 Analyze how a historical event in 
(world/Washington state/U.S.) history helps us to understand 
contemporary issues and events. 
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Materials General classroom supplies 

• Sticky notes (at least 5–10 per student for gallery walk) 

• Markers or pens (enough for group work and gallery walk writing) 

• Posterboard or large chart paper (one per group for community 
strategy board) 

• Colored pencils or art markers (optional for visuals on community 
strategy board) 

• Highlighters (optional for close reading activities) 

• Classroom writing surface (whiteboard, blackboard, chart paper with 
markers, or smartboard) 

• Tape or magnets to display posters or student work 

Printed student handouts 

• “Poster: Key Vocabulary” (one each for: sovereignty, nationhood, 
recognition, treaty, self-determination) 

• “1855 Treaty of Point Elliott” handout (one per student or pair) 

• “Interview Excerpts” handout with oral history quotes from The Rise of 
the Moon People (one per student group) 

• “Recreation Impacts Case Study” handout (one per group) 

• “Recognition Activity” (one per group) 

• “Recognition Group Simulation Information” (print once; contains 
sections for Groups 1–6) 

Multimedia and online materials 

• Computer with internet connection and classroom projection/audio 
capabilities. 

• PowerPoint slides 

• Video: “What Is Tribal Sovereignty?” by Native Governance Center 
(YouTube) https://www.youtube.com/watch?v=BOYcgvEU0V0  

• Video: “SIT Snoqualmie Tribe Living History” (YouTube) 
https://www.youtube.com/watch?v=NH4DNhn-AwY  

• Video clip: “Sacred Connections” (YouTube) – Play from 7:50 to 11:30 
https://www.youtube.com/watch?v=jzXYAAoynU0 

• “Snoqualmie Sovereignty” website by the Snoqualmie Indian Tribe 
https://snoqualmierightsday.snoqualmietribeweb.us 

• “Lake Sammamish: Restoring Culture and Life back to an Urban 
Landscape” Story Map by the Snoqualmie Indian Tribe 
https://snoqualmie.maps.arcgis.com/apps/Cascade/index.html?appid=
4c162d1c016e4f0eaf0c786e4100d32f%20  

https://www.youtube.com/watch?v=BOYcgvEU0V0
https://www.youtube.com/watch?v=NH4DNhn-AwY
https://www.youtube.com/watch?v=jzXYAAoynU0
https://snoqualmierightsday.snoqualmietribeweb.us/
https://snoqualmie.maps.arcgis.com/apps/Cascade/index.html?appid=4c162d1c016e4f0eaf0c786e4100d32f%20
https://snoqualmie.maps.arcgis.com/apps/Cascade/index.html?appid=4c162d1c016e4f0eaf0c786e4100d32f%20
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• “Common Words in Lushootseed” Snoqualmie Indian Tribe Culture 
Department Website https://culture.snoqualmietribeweb.us/common-
words-in-lushootseed/ 

• “Valley of the Snoqualmie” map by The Snoqualmie Indian Tribe 
https://snoqualmietribe.us/valley-of-the-snoqualmie-map/  

• Optional: “Recreation Impacts on Snoqualmie Tribe Ancestral Lands” 
Story Map by the Snoqualmie Indian Tribe 
https://storymaps.arcgis.com/stories/28c0aeed0b2f4353bed42f8b697
9db96  

• Optional: “Snoqualmie Soundscapes” background audio by the 
Snoqualmie Indian Tribe https://soundcloud.com/user-364628886  

• Optional: “Native American History” by Crash Course (YouTube) 
https://www.youtube.com/playlist?list=PL8dPuuaLjXtNNaritQa7QqwEJ
eQHH0TxX  

Snoqualmie Language • sdukʷalbixʷ – Snoqualmie Tribe  

Vocabulary • Sovereignty: Sovereignty is the natural and inherent right of a Nation 
to govern itself without outside control. For Tribal Nations, it means 
the power to make our own laws, care for our lands, protect our 
people, and guide our future according to our values and traditions. It 
is not something given by others, it has always existed and continues 
today through treaties, Tribal self-governance, and a Tribal 
community’s connection to the lands and waterways they call home. 

• Inherent Rights: The original rights of Tribal people that flow from 
their existence as distinct, self-governing groups. They predate the 
United States and exist independent of treaties, statutes, or external 
recognition. These rights arise from a Tribe’s enduring relationship to 
its people, homelands, and systems of governance, as well as the 
responsibilities carried across generations. Inherent rights persist 
unless expressly and lawfully relinquished by the Tribe and remain the 
foundation of Tribal sovereignty. 

• Nationhood: Having a shared identity, culture, and way of making 
decisions. Nations can have their own leaders, traditions, and systems 
for caring for their people. 

• Federal recognition:  The formal acknowledgment by the United States 
of a Tribe’s inherent sovereignty, continuous political authority, and 
distinct identity, and the trust responsibility of the federal government 
has to tribes.  Recognition requires the group to be treated with 
respect and have a government-to-government relationship. 

• Treaty: A written legal agreement between two or more nations that 
lists promises that each side agrees to follow. 

https://culture.snoqualmietribeweb.us/common-words-in-lushootseed/
https://culture.snoqualmietribeweb.us/common-words-in-lushootseed/
https://snoqualmietribe.us/valley-of-the-snoqualmie-map/
https://storymaps.arcgis.com/stories/28c0aeed0b2f4353bed42f8b6979db96
https://storymaps.arcgis.com/stories/28c0aeed0b2f4353bed42f8b6979db96
https://soundcloud.com/user-364628886
https://www.youtube.com/playlist?list=PL8dPuuaLjXtNNaritQa7QqwEJeQHH0TxX
https://www.youtube.com/playlist?list=PL8dPuuaLjXtNNaritQa7QqwEJeQHH0TxX
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• Treaty rights: The specific rights reserved by one Sovereign Nation 
through a formal agreement with another Sovereign Nation. These 
rights are legally binding commitments that recognize and protect the 
continued exercise of pre-existing Tribal authorities. For Tribes, treaty 
rights reflect promises made by the United States to respect Tribal 
rights such as land ownership, hunting, fishing, and access to 
traditional cultural resources. Treaties did not grant these rights; they 
affirmed the inherent rights of Tribes that preempt the U.S. 
government. Treaty rights remain in force unless they are removed by 
an act of Congress with Tribal consent, and any violation of them 
constitutes a breach of the treaty. 

• Self-determination: Being able to make your own choices about how 
to live. It means deciding what is best for your people without others 
making the decisions for you. 

Adaptation for  
distance learning 

This lesson can be adapted for distance or asynchronous learning with the 
following adjustments: 

• Host a virtual class meeting to introduce Tribal sovereignty and show 
the “What Is Tribal Sovereignty?” video. Use breakout rooms for the 
gallery walk activity and case study discussions. 

• Share the simplified treaty and interview excerpt handouts digitally. 
Have students annotate them using Google Docs or PDF tools. 

• Use collaborative tools like PowerPoint or Padlet for the community 
strategy board. Each group can build and comment on boards virtually. 

• Encourage students to view the “SIT Snoqualmie Tribe Living History” 
and “Sacred Connections” video clips independently and respond in a 
class discussion thread. 

Extension activities • Optional: Play Snoqualmie Soundscapes in the background as students 
work in groups: https://soundcloud.com/user-364628886 

• Activity 1: In the case study activity encourage students to explore the 
Recreation Impacts on Snoqualmie Tribe Ancestral Lands Story Map 
instead of reading the handout, which provides a condensed version of 
this story: 
https://storymaps.arcgis.com/stories/28c0aeed0b2f4353bed42f8b6979d
b96 
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overview 
In this lesson, students will explore Tribal sovereignty through the history and experiences of the 
Snoqualmie Indian Tribe. Students will first connect sovereignty to their own lives by reflecting on self-

governance and decision-making, then learn about the Snoqualmie people's deep ties to their ancestral 
lands since time immemorial. Through a study of the 1855 Treaty of Point Elliott, students will examine 

the promises made to the Snoqualmie people and the impacts of broken agreements. Using oral 
histories, students will investigate how the Snoqualmie people maintained cultural identity, language, 

and community strength during a period of federal termination of other Tribes, which in turn impacted 
the Snoqualmie Indian Tribe through ceased correspondence with the U.S. Government. Finally, 

students will take on the role of community advocates in a hands-on simulation, working together to 
gather evidence for federal recognition and designing a strategy board to organize their efforts. These 
final activities connect the Snoqualmie Indian Tribe’s journey to themes of continuity of culture and 

governance, perseverance, sovereignty, and civic action today. 

background for teachers 
The Snoqualmie Indian Tribe, known in the Lushootseed language as sdukʷalbixʷ which translates to 

“the Transformer’s people; also known as “People of the Moon” are the Native inhabitants of the Puget 
Sound region in what is now called Washington state. They have lived in this region since time 

immemorial, long before the creation of the United States. Their deep connection to the land, waters, 
and wildlife of the Snoqualmie Valley has been sustained through generations by stewardship practices 

and oral teachings that honor the sacred relationship between people and place. 

Since time immemorial, the Snoqualmie people have been the spiritual stewards of Snoqualmie Falls 

and the surrounding waterways. These Falls, a central site in the Snoqualmie’s creation history, are 
sacred. Nearby rivers and lakes, including Lake Sammamish, have also sustained the people physically 

and spiritually. One important species is the kokanee, or “little red fish,” a landlocked sockeye salmon 
that returns to spawn during winter, when other food sources are scarce. These fish made it possible for 

Snoqualmie families to live year-round at Lake Sammamish and were also shared with visiting Tribal kin 
from neighboring regions. The Snoqualmie Indian Tribe’s deep ties to these waters continue today. 

It is important for students to understand that Tribal Nations like the Snoqualmie are sovereign nations 

whose sovereignty predates the formation of the United States. In 1855, at least 14 leaders of the 
Snoqualmie people and numerous other Tribes in the region signed the Treaty of Point Elliott. Through 
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this treaty, they ceded large areas of their traditional lands to the U.S. government in exchange for 
promises of protection, the establishment of reservation lands, and the affirmation of their rights to 

hunt, fish, and continue living in their ancestral homelands. At the time of the treaty, the Snoqualmie 
were one of the largest Tribes in the area, numbering around 4,000 people. Treaties between the U.S. 

government and Native Nations, such as the 1855 Treaty of Point Elliott, were signed as agreements that 
often followed years of conflict between Tribes and non-Native settlers.  Treaties remain legally binding 

and continue to shape the ability to exercise inherent sovereign rights and governance of Native Nations 
today. Tribal sovereignty exists despite centuries of efforts by the U.S. government to suppress it 

through denial of sovereignty, broken treaties, displacement, forced assimilation, and policies like 
termination. 

Although the 1855 Treaty of Point Elliott acknowledged the sovereign status of Tribes and established 
government-to-government relationships, the U.S. government did not honor the promises made in the 

treaty. While the treaty was supposed to provide reservations for signatory Tribes, the Snoqualmie 
never received a reservation of their own. Later, in the 1930s, the U.S. government considered creating 

a Snoqualmie reservation near the Tolt River just east of the city of Carnation after the efforts of many 
Snoqualmie ancestors supported this need, but that promise was never fulfilled. In the 1950s, during the 

federal government’s “Termination Era,” the federal government ceased federal recognition of the 
Snoqualmie Indian Tribe. Their lack of a reservation land contributed to this outcome. During this period 

known as the Termination Era, the U.S. government terminated more than 50 tribal Nations. Over the 
first 100 years after signing the 1855 Treaty of Point Elliott, the U.S. government, through the Bureau of 

Indian Affairs, strategically undermined the Snoqualmie Indian Tribe’s federal recognition and formally 
ceased communicating with Snoqualmie as a recognized tribe in 1953. 

Snoqualmie and many other Washington Tribes with secured treaty-protected rights were unjustly 
denied at a state level when only an act of the U.S. Congress, through the Bureau of Indian Affairs, can 

extinguish treaty rights. Despite these setbacks, the Snoqualmie Indian Tribe never ceased to exist as a 
distinct tribal government as they had since the treaty signing and before, for time immemorial. Their 

continuity in Tribal governance and traditional Snoqualmie ways of life ultimately led to long and 
determined efforts throughout the rest of the 1970s, 1980s and 1990s to regain federal recognition. To 

achieve this, the Snoqualmie had to meet strict federal legal criteria, that are set by the Bureau of Indian 
Affairs, demonstrating their continuous existence as a distinct American Indian community. These 

criteria changed over the following three decades and included providing proof of continuity of 
existence from historical to contemporary documentation of political influence, community cohesion, 
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and cultural continuity; submitting a Tribal constitution; presenting membership rolls; and showing that 
the Snoqualmie Indian Tribe were not part of any other federally recognized Tribe. 

After decades of documentation gathering, historical testimony from Tribal leadership and Elders, legal 

work and community advocacy, the Snoqualmie Indian Tribe’s federal recognition was restored in 1997, 
with the process finalized in 1999 after opposition from several tribes including the Tulalip Tribes. With 

the restoration of recognition, the Snoqualmie Indian Tribe acquired a 69-acre property near 
Snoqualmie, Washington, which was placed into trust to establish their reservation. Today, the Tribe 
continues to challenge any government that tries to deny their tribal inherent rights including fishing, 

hunting and gathering, spiritual practices and ways of life, and efforts to reclaim sacred sites like 
Snoqualmie Falls.  

This unit aims to foster a deeper understanding of sovereignty, the historic and ongoing experiences of 

the Snoqualmie Indian Tribe, and the importance of Tribal governance, perseverance, cultural survival, 
and self-determination in Native Tribes. It also asks students to reflect on the civic engagement tools 

used by the Snoqualmie people as they worked to regain federal recognition and protect their inherent 
rights and ways of life, including during the Fish Wars and legal battles to defend their right to fish in 

their ancestral waters. 

To prepare for this lesson teachers should: 

• Review all materials for the lesson. 

• Prepare classroom audiovisual technology to display the slides, videos, and Story Maps.    

• Gather the supplies listed in the “Materials” section. 

• Print the 7 posters from “Poster: Key Vocabulary” and hang them in the classroom where students 
can see them.  

• Print handouts and plan how to distribute group packets.  

• Prepare materials for group presentations and poster creation (markers, boards, etc.).  

• Create a plan for where and how you will display the materials students create during this lesson.  
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considerations for teachers 

Assessment 

Students will engage in collaborative activities that combine historical analysis, oral testimony, and 
creative problem solving. Teachers should monitor student participation and understanding throughout 

the unit, using a mix of formative and summative assessments. 

Formative assessment 

• Observe students during small group work, close reading, and scenario discussions. 

• Look for students using key vocabulary (e.g., sovereignty, recognition, nationhood) 
appropriately. 

• Listen for critical thinking and connections to students’ personal lives and other moments in 
history during gallery walks and treaty analysis. 

• Note any misunderstandings about federal recognition or Tribal rights and clarify them as they 

arise. 

Summative assessment 

• Assess group presentations on the federal recognition criteria for use of evidence and 

collaboration. 

• Review community strategy boards for creative problem solving and understanding of advocacy. 

• Collect written reflections to assess how students connect emotionally and conceptually to 

Tribal sovereignty and resilience. 

Practices 

• Classroom discussions – Large group, whole class discussion allows students to share their thoughts 

with each other. For the instructor, this practice is a good way to take the pulse of the group and see 

what general themes are emerging. For students, large group discussion can be a way to express 
themselves or to hear differing perspectives from others. 

• Small group/pair discussions – Engaging in small group discussions, typically consisting of two to 
five participants, enables students to exchange and analyze ideas in a smaller setting. This approach 

is particularly beneficial for students who may be uncomfortable sharing their thoughts with the 
entire class. Teachers should oversee these small group discussions to assess how well students 

understand the material and contribute to the collective dialogue. 
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Learning targets 

• I can define Tribal sovereignty and explain why it is important. 

• I can describe the historical and cultural relationship between the Snoqualmie people and their 

ancestral lands. 

• I can identify how the Snoqualmie Indian Tribe maintained their identity and cultural practices even 

after federal recognition ceased 

• I can evaluate the importance of community organizing and evidence in the Snoqualmie Indian 
Tribe’s successful efforts to regain federal recognition. 

appendix 
• Slides_The Snoquamlie Fight for Restored Sovereignty.pptx 

• Lesson-Plan_The Snoqualmie Fight for Restored Sovereignty.pdf 

• Handout_Recreation Impacts Case Study.pdf 

• Handout_Recognition Group Simulation Information.pdf 

• Handout_Interview Excerpts.pdf 

• Handout_Recognition Activity.pdf 

• Handout_Treaty of Point Elliott.pdf 

• Poster_Key Vocabulary.pdf 
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activity 1.  

Introduction to Tribal Sovereignty | 30 minutes 

Overview. Students will be introduced to the concept of Tribal sovereignty by connecting the idea of 

self-governance to their own lives and to real decisions made by Native Nations. Through a gallery walk 
and small group scenario work, students will develop personal understandings of core terms like 
sovereignty, self-determination, and nationhood. To prepare for this activity, print the 7 posters from 

“Poster: Key Vocabulary” and hang them in the classroom where students can see them.  

Step 1. Display slide 2 (“Learning Targets”) and review each with students.  

Step 2. Display slide 3 (“What is Tribal Sovereignty?”) and show the short video “What Is Tribal 
Sovereignty?” from the Native Governance Center.  

Step 3. Ask for a few volunteers to share something that stood out to them from the video. Write 
some of their answers on the classroom writing surface. As students share their thoughts, pass 

out sticky notes. Each student should have about 10 sticky notes.  

Step 4. Take a few minutes to read each definition to students and provide an example for each.  

Say: These are seven words that are very important for this unit. Today, we’re going to build 

our own understanding of what they mean. These are complex ideas, and the definitions on 
the posters can help us as a starting point. 

Sovereignty is the natural and inherent right of a nation to govern itself without outside 

control. For Tribal Nations, it means the power to make our own laws, care for our lands, 
protect our people, and guide our future according to our values and traditions. It is not 

something given by others, it has always existed and continues today through treaties, Tribal 
self-governance, and a Tribal community’s connection to the lands and waterways they call 
home. 

Inherent Rights are the original rights of Tribal people that flow from their existence as 

distinct, self-governing groups. They predate the United States and exist independent of 
treaties, statutes, or external recognition. These rights arise from a Tribe’s enduring 

relationship to its people, homelands, and systems of governance, as well as the 
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responsibilities carried across generations. Inherent rights persist unless expressly and 
lawfully relinquished by the Tribe and remain the foundation of Tribal sovereignty. 

Nationhood is a complex concept, but we will use this definition: Having a shared identity, 

culture, and way of making decisions. Nations can have their own leaders, traditions, and 
systems for caring for their people. For example, Japan is a nation with its own language, 

culture, government, and traditions. 

Federal recognition is when one government agrees that another group or nation exists and 

has rights. Recognition requires the group to be treated with respect and have a 
government-to-government relationship. Today, we are going to explore how the 

Snoqualmie people were re-recognized by the United States in 1999.  

A treaty is a written legal agreement between two or more nations that lists promises that 
each side agrees to follow. In 1855, the Treaty of Point Elliott was signed between the U.S. 
government and many Tribes in the Puget Sound region, including the Snoqualmie. The U.S. 

promised land, fishing rights, and services, but many of those promises were later broken. 

Treaty rights are the specific rights reserved by one Sovereign Nation through a formal 
agreement with another Sovereign Nation. These rights are legally binding commitments 

that recognize and protect the continued exercise of pre-existing Tribal authorities. For 
Tribes, treaty rights reflect promises made by the United States to respect Tribal rights such 

as land ownership, hunting, fishing, and access to traditional cultural resources. Treaties did 
not grant these rights; they affirmed the inherent rights of Tribes that preempt the U.S. 

government. Treaty rights remain in force unless they are removed by an act of Congress 
with Tribal consent, and any violation of them constitutes a breach of the treaty. 

Self-determination means being able to make your own choices about how to live. It means 
deciding what is best for your people without others making the decisions for you. For 

example, the Snoqualmie Indian Tribe has its own Child Development Center to teach both 
English and Lushootseed, showing self-determination in education. They decide what their 

children need to learn. 

Step 5. Show slide 4 (“Gallery Walk”) and share the following: 

Say: For the next 15 minutes, please visit each poster and leave a sticky note with a written 

reflection responding to the questions on the slide.  
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• Where do you see these ideas in action in your own world? 

• How might these terms mean something specific for Native people? 

• Draw an image that represents this concept to you.  

Optional scaffolding:  

• Approach one poster and write your own sticky note aloud: “For self-determination, I’m writing: ‘This 
reminds me of choosing what to wear every day without anyone deciding for me.’” Post the sticky 

note on the board. 

• Ask students in grades 7 and 8 to use complete sentences on their sticky notes.  

Step 6. As students write and post their reflections, walk around the room reading their 

reflections and asking students about what they posted.  

Step 7. Stand near the posters and read aloud a few thoughtful or interesting sticky notes from 
each one. Take time to clarify, highlight, and correct as students share. Ask one student to share 
a reflection about each term.  
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activity 2.  

Case Study: Who Gets to Decide? | 45 minutes 

Overview. Students will explore how Tribal sovereignty and self-determination apply to real-world 

decision-making by examining a case study based on the Snoqualmie Indian Tribe’s efforts to protect 
their ancestral lands. Working in small groups, students will read about a contemporary issue faced by 
the Tribe and reflect on the importance of self-governance and community leadership. 

Step 1. Show students the map of the Snoqualmie Indian Tribe on the “Valley of the Snoqualmie” 

webpage. Ask students to identify familiar places.  

Step 2. Organize students into groups of three or four using your preferred method. Distribute 
the “Recreation Impacts Case Study” handouts to each group.  

Step 3. Display slide 5 (“Who Gets to Decide?”). Explain to students that they will now explore 
realistic scenarios in which Tribal Nations like the Snoqualmie Indian Tribe need to make 

important decisions. Students will have 15 minutes to complete the activity. You can use the 
timer in the corner of the slide to keep track of time.  

Say: Now that we’ve explored what sovereignty and self-determination mean, let’s explore 
what those ideas look like in real life. In your small groups, you will learn about a real 

problem that the Snoqualmie Indian Tribe are addressing. As a group, read the information 
together and discuss the reflection questions on the screen.  

Step 4. Discuss the reflection questions in the handout as a group for about ten minutes. Ask one 

or two students to share their thoughts about the case study.  

Step 4. Ask students to take another look at the definitions around the room. Does anything new 
come up for them related to these terms? 
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activity 3.  

The Snoqualmie People and Their Homeland | 55 minutes  

Overview. Students will develop foundational knowledge about the Snoqualmie Indian Tribe, their 

ancestral lands, and the cultural traditions that have sustained them from time immemorial. This 
activity introduces students to Snoqualmie history through multimedia and teacher-guided 
discussion using visuals, maps, and storytelling. 

Step 1. Display slide 6 (“Brief History of the Snoqualmie”) and introduce students to the main focus of 

the lesson. Play the pronunciation of “sdukʷalbixʷ“ on the slide and encourage students to repeat it 
with you.  

Say: The Snoqualmie people, sdukʷalbixʷ in the Lushootseed language, have lived in the 
mountains, rivers, and valleys of what is now western Washington since time immemorial. 

They were once one of the most powerful tribes in what is now known as Western 
Washington state, controlling important trade routes through the Cascade Mountains. Their 

most sacred place of creation is Snoqualmie Falls, a 268-foot waterfall that is the center of 
their history and a spiritual connection between the Snoqualmie people and their ancestors. 

Acknowledging the pre-contact history, Snoqualmie Falls was eligible for listing on the 
National Register of Historic Places as a Traditional Cultural Property in 1992 and formally 

listed on September 2, 2009. Even after their land was taken and their federal recognition 
ceased in 1953, the Snoqualmie people continued their governance and ways of life and 

worked to preserve their cultural heritage, and care for their ancestral homeland. In 1999, 
after nearly 50 years of organizing and fighting for justice, the Snoqualmie Indian Tribe 

regained federal recognition. 

Optional scaffolding:  

• Reread the definition of sovereignty on the wall before showing the video.  

Step 2. Display slide 7 (“SIT Snoqualmie Tribe Living History”) and introduce the video. 

Say: We’re going to watch a short video called “Snoqualmie Tribe Living History.” You’ll hear 
directly from a member of the Snoqualmie Indian Tribe about their history, their lands, and 
what it means to be Snoqualmie. As you watch, listen for how the speakers describe their 
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community’s connection to the land and the past. Also, listen for connections to the concept 
of sovereignty.  

Step 3. Play the “SIT Snoqualmie Tribe Living History” video. Ensure the video is cued and audiovisual 

equipment is ready. The video is approximately 2 minutes long. 

Step 4. Ask students to share what they noticed in the video with a partner. Give students four minutes 

before asking a few students to share with the whole class.  

Step 5. Display the Lake Sammamish Story Map on the classroom projector. Explain that this 
interactive map was created by the Snoqualmie Indian Tribe to teach others about their deep, 

ongoing relationship with the land and water. Optional: Ask students to follow along on personal 
laptops/tablets.  

Step 6. Read through the first three Story Map sections with students: “Title Page,” “Time 
Immemorial,” and “Landbase Journey.” Choose whether to read them aloud yourself or invite 

student volunteers to read sections. Students can read in pairs or using your preferred method. 
Pause after each section to clarify meaning and ask reflection questions. 

Step 7. Point out specific elements on the map or in the photographs, such as locations, natural 

landmarks, and traditional village sites. Display slide 8 (“story map reflection”) and use the 
questions to guide the whole class in reflection and conversation: 

• What does the phrase “since time immemorial” tell us about the Snoqualmie people’s relationship 
to this land? 

• How would you describe the Snoqualmie people’s access to their homelands? How did it change 

over time? 

• What would you want future generations to remember about places that are important to your 

family? 

  

https://www.youtube.com/watch?v=NH4DNhn-AwY
https://snoqualmie.maps.arcgis.com/apps/Cascade/index.html?appid=4c162d1c016e4f0eaf0c786e4100d32f
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activity 4.  

Promises Made: The 1855 Treaty of Point Elliott | 35 
minutes  

Overview. Students will explore the promises made to the Snoqualmie Indian Tribe and other Native 

Nations in the 1855 Treaty of Point Elliott. Through reading a simplified version of the treaty and a 
comparison of what was promised versus what occurred, students will begin to understand the impact 
of broken agreements on Tribal sovereignty. 

Step 1. Display slide 9 (“The 1855 Treaty of Point Elliott”) and introduce the treaty. 

Say: The video that we watched earlier in this lesson mentioned the 1855 Treaty of Point 

Elliot. Remember, a treaty is a legal agreement between two nations. In 1855, at least 14 
leaders of the Snoqualmie people and many other tribes signed a treaty with the United 
States called the Treaty of Point Elliott. Treaties often followed years of conflict and suffering 

for Native communities and Tribal leaders were left with the difficult decision to cede their 
ancestral lands in facing the inevitable oppression by the U.S. federal government The United 

States promised to protect the rights of the Snoqualmie people, like their right to fish in their 
usual waters and to live safely in their homeland. In return, due to strong pressure from non-

Native settlers and the U.S. government, the Tribe gave up much of the land they had 
occupied for generations. 

Step 2. Display slide 10 (“Treaty of Point Elliot activity”) and pass out the “1855 Treaty of Point Elliott” 

handout to students. This handout summarizes the key promises made in the treaty using clear, age-
appropriate language. 

Say: As you read this handout together, underline or highlight the promises that were made 
to the Tribes. Think about what each group agreed to in this binding legal document. 

Step 3. Group students into pairs or small groups using your preferred method and have students read 

the treaty in their group.  
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Optional differentiation: 

• For grade 6: Read the treaty aloud as a class, pausing to define terms and check for understanding. 

• For grade 8: Offer access to the original treaty language as a comparison exercise. A copy of the 

simplified treaty is linked in the “Materials” section.  

Step 4. Ask students to make a prediction. Students should place a checkmark next to a promise they 
predict was kept in the treaty and an “X” by the promises they predict were not kept.  

Step 5. Ask students to write a “treaty text message.” Instruct students to write a 100-character 
summary of the treaty promises using modern language. Emojis are allowed. You can invite students to 

type the message on a phone or write it out.  

Step 6. Give students ten minutes to write, then ask them to share their “text” with a neighbor. 

Step 7. Display slide 11 (“Promises Kept and Promises Broken”). The link to the map can be found at 
https://www.federalregister.gov/documents/2006/10/30/E6-18184/proclaiming-certain-lands-as-
reservation-for-the-snoqualmie-indian-tribe-of-washington  

Say: The Snoqualmie People signed the 1855 Treaty of Point Elliott, and the U.S. Senate 

ratified it in 1859. Later, in the 1930s, the U.S. government considered creating a Snoqualmie 
reservation near the Tolt River, but that promise was never fulfilled. In the 1950s, during the 

federal government’s “Termination Era,” the federal government ceased federal recognition 
of the Snoqualmie Tribe. The Federal governments' broken promises not designating the 

reservation for the Snoqualmie Tribe contributed to this outcome. The U.S. government 
unsuccessfully withdrew Snoqualmie’s recognition in 1953. This neglect by the federal 

government has made the use of treaty rights, such as fishing and hunting, by the 
Snoqualmie Indian Tribe an ongoing legal battle. 

The Snoqualmie People were pushed off their ancestral lands, which were taken for the 
purposes of non-Native settlers.  

Due to the commitment of generations of Snoqualmie people, the Snoqualmie regained 

federal recognition on October 6, 1999.  This re-recognition brought with it legal status as a 
sovereign nation. Only then could the Tribe purchase land, request that it be placed into 
federal trust, and establish its first reservation, which was officially created in 2006. 

https://www.federalregister.gov/documents/2006/10/30/E6-18184/proclaiming-certain-lands-as-reservation-for-the-snoqualmie-indian-tribe-of-washington
https://www.federalregister.gov/documents/2006/10/30/E6-18184/proclaiming-certain-lands-as-reservation-for-the-snoqualmie-indian-tribe-of-washington
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The U.S. also promised services like education, healthcare, and economic support. But those 
promises were rarely fulfilled. Services were often missing, poorly funded, or only offered in 

limited ways, creating lasting hardship for Tribal communities. And while the treaties 
recognized Tribes as sovereign Nations, the U.S. government didn’t treat them that way. 

Instead, they were often treated more like dependents, with limited power to make decisions 
for themselves. This undermined their ability to govern and protect their people and lands. 
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activity 5.  

Cultural Survivance During Loss of Recognition | 50 
minutes 

Overview. Students will investigate how the Snoqualmie people maintained their cultural identity, 

language, traditions, and community despite the U.S. government’s attempt to withdraw their status in 
1953. Through reading excerpts of interviews with Snoqualmie Tribal Elders, students will reflect on 
resilience, adaptation, and continuity of cultural life. 

Step 1. Display slide 12 (“Loss of Recognition, Not Identity”) and introduce the activity. 

Say: In 1953, the U.S. government formally withdrew federal recognition from the 

Snoqualmie Indian Tribe. This meant that the United States government no longer legally 
acknowledged the Snoqualmie people as a sovereign Tribal Nation, even though they had 
existed since time immemorial. But the Snoqualmie people didn’t disappear. Today, you’ll 

read the voices of Tribal Elders and community leaders who lived through this time and 
helped preserve their community and identity. 

Step 2. Organize students into small groups of three or four. Distribute one “Interview Excerpts” 

handout to each group.  

Optional differentiation: 

• Pair strong readers with students working towards grade level literacy or assign the simpler excerpts 

to students who need extra reading support. 

• For grade 8, use pairs instead of small groups and allow advanced pairs to read two excerpts each. 

Step 3. Ask each student to read their assigned excerpt silently or aloud to their group for about 20 

minutes. As they read, they should highlight or underline: 

• Cultural practices (e.g., speaking Lushootseed, sharing fishing and gathering traditions, practicing 
religion at Snoqualmie Falls) 

• Community values (e.g., leadership, spirituality, spiritual meaning behind cultural activities, family) 

• Evidence of resilience (e.g., storytelling, teaching traditions, refusing to give up) 
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• Mentions of federal recognition or efforts to restore it 

Step 4. Give students 15 minutes to share and discuss highlights within their small groups. 

Step 5. As an exit ticket, ask students to respond individually to one of the following prompts on a half 

sheet of paper or in their notebooks:  

• What is one way the Snoqualmie people continued their cultural practices during the time that they 
weren’t federally recognized?  

• What interview questions would you ask a Tribal Elder?   
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activity 6.  

Federal Recognition Simulation| 120 minutes 

Overview. Students will apply what they have learned about Tribal sovereignty, treaties, cultural 

survival, and historical resilience by exploring what the Snoqualmie Indian Tribe in the 1980s and 1990s 
needed to do to regain federal recognition. In this simulation, students will examine adapted primary 
sources, collaborate to meet federal recognition criteria, and design a strategy board showing how a 

community organizes towards positive change.  

Step 1. Display slide 13 (“Restoring Recognition”) and introduce the activity. 

Say: After decades without recognition, people of the Snoqualmie Indian Tribe fought to 

restore their status as a federally recognized sovereign nation. To do this, they had to prove 
to the U.S. government that they met a strict list of seven criteria. The seven requirements 

that Tribes must meet to be federally recognized are part of a process created by the U.S. 
Bureau of Indian Affairs in 1978 through a set of rules called the Federal Acknowledgment 

Process, or Part 83 regulations. 

These new rules were created because many Tribes had their recognition removed during the 

Indian Termination era of the 1950s and were seeking it to be restored again, and there 
wasn’t a clear, consistent way to review their history and rights. The seven requirements set 

the standards Tribes must prove to be recognized again as a sovereign Nation. Today, each 
group will take on one of those criteria and explore the evidence that the Snoqualmie Indian 

Tribe submitted to meet that requirement. 

Step 2. Display slide 14 and show a brief clip from the video “Sacred Connections” that highlights the 
Tribe’s organizing efforts in the 1980s–1990s. The clip that you show should start at the 7:50 mark and 
end around 11:30.  

Step 3. Divide students into six groups. Provide each group with one copy of the “Recognition Activity” 

handout and a different page from the “Recognition Group Information” handout.   

Step 4. Give students the rest of the class period to read their documents and complete the worksheet. 
Encourage students to write their list of proposed documents. As students discuss and share, circulate 

https://youtu.be/jzXYAAoynU0
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and observe their work. If a group finishes early, provide them another page from the “Federal 
Recognition Simulation Group Activity” handout.  

Step 5. Each group should prepare a short presentation (two to four minutes) summarizing their 

findings. 

Step 6. Have each group present their findings briefly to the whole group. After each presentation, 

encourage one or two questions or comments from the class. 
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activity 7.  

Community Strategy Board | 45 minutes 

Step 1. Display slide 15 (“Organizing for Recognition”) and explain the activity. 

Say: Let’s think back to the video where we saw photos of Snoqualmie Tribal Members in the 
1980s.and 1990s. They knew the Tribe met the criteria, but there was a lot of work to 

become recognized. They needed to raise money, gather documents, hold meetings, hire 
lawyers, and convince the federal government that all the information they submitted met 

the criteria. How did they accomplish this? How would you organize your community to get 
something like this done? 

Step 2. In the same groups as the previous activity, encourage students to brainstorm a list of challenges 
they would face when trying to regain federal recognition (e.g., needing money for lawyers, historical 

records, a place to meet). Ask them to spend five to eight minutes brainstorming these challenges.  

Step 3. Provide a posterboard to each student group. Display slide 16 (“Community Strategy Board”) 
After listing the challenges, students should brainstorm a list of strategies they might use to overcome 

them. Student groups will have 20 minutes to create a community strategy board that shares strategies 
for resilience and community action, drawing on the examples highlighted throughout the lesson. 

Encourage students to use creative expression and design their board using words, images, and quotes 
from earlier activities.  

Step 4. When time is up, have groups rotate and view each other’s boards. Ask them to leave one idea 
or compliment using sticky notes or quick comments. 

Step 5. Return to home groups. Invite students to add anything that inspired them from other boards. 

Conclude with a whole group reflection. 
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